CHAPTER 1

What Is Peace Education?

Since wars begin in the minds of men, it is in the minds of men
that the defenses of peace must be constructed.
—Preamble of the Constitution of the United Nations
Educational, Scientific and Cultural Organization
(UNESCO)

Peace education is currently considered to be both a philosophy and
a process involving skills, including listening, reflection, problem-solving,
cooperation and conflict resolution.! The process involves empowering
people with the skills, attitudes and knowledge to create a safe world and
build a sustainable environment. The philosophy teaches nonviolence,
love, compassion and reverence for all life. Peace education confronts
indirectly the forms of violence that dominate society by teaching about
its causes and providing knowledge of alternatives. Peace education also
seeks to transform the present human condition by, as noted educator Betty
Reardon states, “changing social structures and patterns of thought that
have created it.” Peace education is taught in many different settings,
from nursery school to college and beyond. Community groups teach
peace education to adults and to children.

Violence in our world may be seen in its various forms from domes-
tic abuse to militarism, which has been defined as “the result of a process
whereby mﬂm and patterns of behavior achieve a dom-
ifating influence over the political, social, economic and foreign affairs
of the state.” Militarism comes from values, opinions and social organiza- «
tions which support war and violence as legitimate ways to manage iuman
affairs. Military traditions—salutes, orders, parades, war movies, paramil-
itary societies, and other militaristic rituals are deeply rooted in minds
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throughout the world and contribute a global predicament where nuclear
warheads imperil human civilization, where arms races gobble up precious
resources, and where political elites use military means to protect their
privileges.

Peace education aims to create in the human consciousness a simi-
lar, if not greater, commitment to the ways of peace. Just as a doctor learns
in medical school how to minister to the sick, students in peace educa-
tion classes learn how to solve problems caused by violence:

Social violence and warfare can be described as a form of pathology, a
disease. Few people would be satisfied with simply treating the symptoms

\(/E'\( of a severely debilitating or life-threatening disease. Yet, we continue to
7

respond to most forms of violence by preparing for the continued
incidence of social violence and the repeated outbreak of warfare, rather
than by trying to eliminate their causes.*

Peace education tries to inoculate students against the evil effects of
violence by teaching them skills to manage their conflicts nonviolently and
by motivating them to choose peace when faced with conflict. Societies
spend money and resources training doctors to heal the ill. Why should
not they also educate their citizens to conduct affairs nonviolently?

Educators have helped to contribute to advances that have created a
global village of our planet. Now it is time for schools and communities
to use their crafts to create what Dr. Martin Luther King called beloved
communities. In a postmodern era young people faced with street crimes,
domestic violence, ethnic hatred and environmental destruction are bom-
barded every day with a plethora of negative and violent images that make
life difficult, confusing, and frightening. Fear of violence is changing the
behavior of American youth.> The sources of violence are many. Poor
people struggling to survive in structurally violent societies that deny them
economic and social security rely on a violent underground economy for
sustenance. State systems squander precious resources on a militaristic
approach to problem solving, investing in police forces and armed forces,
rather than quality education and social justice. Families and schools use
authoritarian tactics to resolve disputes, teaching young people to use force
when faced with conflict. Cultural images of violence capture the imagi-
nations of children. ‘

It seems that one of the reasons there is so much violence in the post-
modern world is that people neither understand nor appreciate the power
of nonviolence. Education about nonviolence can help counter a culture
of violence that reverberates in the media, entertainment industry, politics,
national policy, schools, community, and the family. By the time children
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become citizens, if they have neither learned how to resolve conflicts non-
violently nor how to treat living things in a peaceful manne, they may
become violent adults, further promoting dysfunctional soc1al‘b'ehav1ors.

School personnel—teachers, guidance counselors, admmlst.rators,
and psychologists—can help counteract an ignoranc.e about .nonv1olence
that exists at all levels of society by teaching alternatives to violence. At a
time when there is widespread conflict and victimization throughout the
world, when neighborhoods and schools are experiencil.mg outbursts of
violence, and when there is increasing evidence of racial 1ntolefance. and
social injustice, educators are turning to peace educ.ation strategies to dea}
with rising levels of violence® in schools and to build a cultur.e of peace.

Peace educators approach problems of violence at three different lev-
els.? These are peacekeeping, peacemaking and Peacebl'n!d.mg. AT the
peacekeeping level, educators use violence prevention activities to create
an orderly learning climate in schools. These get—tough policies in schools
mirror peace-through-strength policies followed widely tbroughout the
United States where governments invest billions of dolla.rs in defense ax'ld
prisons to provide security for citizens. At the peacemaking level, conflict
resolution has become one of the fastest growing school reforms. School
personnel are teaching dispute resolution techniques so tha-t students.can
learn to manage their own conflicts constructively. In sPlte'of a w1de-9
spread interest in violence prevention and conflict res.olutlo'n in schools.,
there has been little or no discussion either in educational journals or in
debates in professional education societies about peace building in schoo.ls.“)
Peace theory postulates that the goal of peace education shF)uld not bfe just
to stop the violence, but rather to create in children.’s minds a desllre to
learn how nonviolence can provide the basis for a just and sustaln'a'ble
future."! Children who learn about nonviolence can promote pqsmve
peace, which is proactive and seeks to avoid yiolence and‘ conﬂlc‘t, as
opposed to peacekeeping and peacemaking which react to violent situa-
tions trying to stop them.

What Do We Mean When We Talk About Peace?

Before proceeding directly into a discussion of peace education, it is
important to develop an understanding of the concept of peace. Peace
and peace education are intricately linked, yet the latte.r-see.ms to naturally
assume the existence of, or at least the conceptual visioning of, .the for-
mer. The concept of peace has changed throughout recorded history as
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different groups and individuals have struggled to realize a harmonious
state of existence. In the contemporary world understandings of peace
vary from country to country and within different cultural contexts. Many
people think of peace as tranquility or the absence of war. Peace is a pos-
itive concept that implies much more than the absence of war. 2 As a nec-
essary condition for human survival, it implies that human beings resolve
conflicts without using force, and it represents an ideal that humans have
long striven to achieve.
As peace researchers have pointed out, peace has both a negative and
a positive connotation. In its negative meaning, “peace” implies stopping
-some form of violence, but “peace” also has positive connotations, involy-
ing following standards of justice, living in balance with nature, and pro-
viding meaningful participation to citizens in their government. People
use various strategies to pursue peace. Some rely on the use of force to
stop aggression. Others rely on nonviolent communication skills to man-
age conflicts without the use of force. The pursuit of peace involves a
wotldly outlook that links local struggles to global aspects and vice versa.
“Peace” has been defined by Joel Kovel as a state of existence where:

Neither the overt violence of war nor the covert violence of unjust
systems is used as an instrument for extending the interests of a
particular nation or group. It is a world where basic human needs are
met, and in which justice can be obtained and conflict resolved through

nonviolent processes and human and material resources are shared for
the benefit of all people.!®

“Peace,” a concept that motivates the imagination, connotes more than
“no violence.” It implies human beings working together to resolve
conflicts, respect standards of justice, satisfy basic needs, and honor human
rights. Peace involves a respect for life and for the dignity of each human
being without discrimination or prejudice.

While the absence of war can be understood as peace, and the absence
of peace is often war, peace and war are not correlatives. A state not at
war may not be peaceful. Its citizens may reside in neighborhoods with
high crime rates or live in families where they are beaten. They may exist
in conditions where they are oppressed economically, starved or in miser-
able health. Violence can imply more than a direct, physical confronta-
tion. It is expressed not through circumstances
that limit life, civil rights, health, personal freedom, and self-fulfillment.
This type of violence, referred to as structural violence, occurs when wealth
and power exploit or oppress others, and standards of justice are not upheld.
Itis created by the deprivation of basic human needs and creates suffering
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for individuals throughout the world. Structural violence implies that those
situations where an individual’s survival is threatened are not peaceful.

Paul Smoker and Linda Groff have described several different types
of peace." They vary according to the kind of violence they addre'ss. In Q)
the international system, peace is not just the absence of war, but it also
represents a balance of forces. As mentioned above, peace 'also can appear (2)
in civic society, when a country is not at war, and thel.'e is no structu.ral ®
violence at the macro level. At the micro level peace 1mphe§ managing
interpersonal relations without violence. It means sharing materlal. resources
to put an end to exclusion, injustice, and political and economic oppres-
sion. In addition there are holistic systems of peace that f.o§us on unity an‘d
diversity. Intercultural peace exists when different re.hglous and eth.mc &
groups live fogether harmoniously. Living peacefully 1nvo}ves defendlnlg
freedom of expression and cultural diversity, as well as using democrz‘itlc
principles to create a sense of solidarity that comes through th'e creation
of inclusive communities. This type of peace provides alternatives to the
violent images often found in popular media. A sixth t?fpe of. peace con- \&
cerns the way huma ings relate to eved when
human beings live sustainably on this planet. The final form of peace has )
to do with inner peace that is achieved through the psyche. T'here are
philosophers and religious leaders, such as the Dalai Lama an‘(‘i‘ Thich Nhaf
Hanh, both from the Buddhist Tradition, who maintain that “inner peac?
and “outer peace” are interrelated. Those who hope to work for peace in
the world must themselves be striving for a sense of inner harmony.

Since societies will always have hostilities, disagreements, and argu-
ments, the pursuit of peace does not strive for an idealized state of human
existence with no aggression or conflict. It strives, rather, for the means
to resolve disagreements without resorting to warfare or physical force,

" and for justice where human beings are treated with the dignity afforded

them by their human rights. Peace has an individual. context mplies
peace of mind and the absence of fear. For an individual to llve.peace.ful.ly
he or she must be able to satisfy basic needs and resolve conflicts within
friendships, workplaces, families, and communities in a way that promotes
the well-being of all.

Peace is concerned with different forms of violence and operates at
many different levels of human existence. Traditiqnally, concern ‘about
peace relates to nations and their ability to settle disagreements w1’d‘10ut
resorting to war, providing security for citizen.s. Wars between nations
require peace strategies that are international in s‘cope'. 'Most countries
(with the exception of Costa Rica and Iceland) have m‘111tary forces the}t
they maintain to protect their boundaries. Societies provide peace for their
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citizens by developing a collective security with laws that govern human
behavior. At this global level peace implies that governments respect the
sovereignty of nations and will use methods other than force to manage
conflicts.

*  Atthe national level peace implies law and order, self-control, a respect
};or others, and the guarantee of human rights. At the cultural level artists
create peaceful images to counteract some of the violent images propa-
gated through the mass media and entertainment industries. At the insti-
tutional level administrators use organizational development techniques
to resolve conflicts. At the interpersonal level individuals can learn how
to arbitrate conflicts and negotiate agreements. At the psychic level peace

implies a certain calm and spiritual connectedness to other forms of life.
“ " The creation of peace is one of the great unsolved human problems,

Since the advent of organized societies, human beings have prayed for,

dreamed about, and worked to achieve peace. In recent years human war-

like propensities have reached new heights. The creation of the atomic
bomb, the development of biological and chemical warfare, and the man-
ufacture of high tech weaponry have elevated the dangers of war to a point
where the future can no longer be taken for granted. Since the attacks on
the American World Trade Center of September 11, 2001, the very defi-
nition of war is undergoing dramatic revision. The scientific modes of
thinking developed in Europe in the eighteenth century have created an
industrial society that has brought the human race to a point where it can
no longer rely on militaristic ways to resolve differences but must adopt
nonviolent solutions to problems. As Albert Einstein said fifty years ago,

We stand, therefore, at the parting of the ways. Whether we find the way
of peace or continue along the road of brute force, so unworthy of our
civilization, depends on ourselves. On the one side the freedom of the
individual and the security of society beckon to us; on the other, slavery
for the individual and the annihilation of our civilization threaten us.
Our fate will be according to our deserts.!s

People learn violent behavior from parents, friends, teachers, cultural
norms, social institutions, and the mass media. Violent images promoted
in the culture instill the belief that aggression must be regulated through
violent means. This need not be true. Indeed, Margaret Mead and other
anthropologists have discovered supportive, caring cultures that practice
nonviolence. For example, the Inuits, commonly known as Eskimos, do
not fight among themselves but rather channel aggressive impulses to
overcome the harsh vicissitudes of an Arctic existence. If some cultures
exist peacefully, why not all of them?
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ZTO a large extent cultural norms and messages deterr.nine b.ehavior
ina given society. If individuals receive messages that describe social real-
ity as violent, they will be fearful. If peoPle -beheve that the‘ only‘ way to
preserve their lives, liberties, and properties is through ph}fSIC‘al v1oler?cc1e,
they will construct and live in armed encampments. Even within the midst
of this violent milieu, the ways of peace have successfully altered aggres-
i 10r1.

e l;\iz?l‘;tma Gandhi’s nonviolent principles liberated Ir}(i‘ia from one
of the world’s greatest empires. United States citizens, organizing for peace
in the nineteen sixties and seventies, contributed to the end of Amer.1ca.s
involvement in the Vietnam war. Neighborhood block clubs where indi-
viduals organize against crime have been shown to decrease urban van-
dalism. In the United States Dr. Martin Luther K}ng, Jr., and other‘ civil
rights leaders, dedicated to the principles of nf)nVlolence_, helped minor-
ity people gain dignity and civil rights. In.the nineteen fifties and nineteen )
sixties citizen protests against atmospheric testing of nuclear weapons led
to a partial test ban treaty. In 1986 the Philippine people usec% nonv1ol§nt
tactics to depose Ferdinand Marcos. In 1989 peace prf)tests in countries
in Eastern Europe led to the collapse of the Soviet Union. .
In order to eliminate war and violence humans must understand, desire,
and struggle to achieve peace. If and when the de'sire f.or peace becomes
strongly rooted in human consciousness, people \'NIH strive for it, demar‘ld—
ing new social structures that reduce risks of v191ence. Peace efluc_:atlon
provides not only a way to promote such a desire for.peace within the
human mind but also knowledge about peacemaking skills so that human
beings learn alternative nonviolent ways of dealing with each other:

Strategies for Peace

Although most people desire peace, there exists within. hurr}an com-
munities considerable disagreement about how to achieve it. It is he':lpf'ul
to distinguish between several strategies for achiev.ing peace, each w1th its
own aims. As previously noted, one way of distmgulshl.ng the various
strategies is to divide them into three categor.ies: Llea_cglwggasﬂm_& -
ing and peacebuilding. Peacekeeping’s aim is to respond to violence and
stop it from escalating. On a micro level this might mean schools. employ-
ing security guards to break up fights. On a more macro level, it 1mpl.1es
the use of military force to quell violence in the world, an example being
the use of force to respond to the terrorist attacks of September 11. Dur-
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ing war a strategy for peace may be militaristic where leaders use peace.
through policies to stop contestants who are fighting. Once the fighting
has stopped, peacemaking strategies can be used to get the parties together
to try to work out their differences. Peacemaking has as its aims the teach-
ing of skills to resolve conflicts without the use of force. In order to pre-
vent contlict, peacebuilding strategies are used to create a culture of peace
that does not celebrate violence, but rather promotes nonviolence as a
way to avoid the horror of war.

These different approaches to peace are not mutually exclusive. In
fact, some believe they can complement each other to help overcome the
complex sources of violence found in the modern world. In times when
a country is not waging a war, a strategy for peace might involve construct-
ing elaborate defenses against perceived enemies, or a literacy campaign
to relieve the oppression of citizens unable to satisfy basic needs.

What particular approach to peace a given society uses depends upon
the inclinations, experiences, and desires of those in power or upon well
organized grass-roots movements. In addition to the above mentioned
group of three strategies for peace, an additional way of categorizing
involves the following, as seen in the paradigm below: These are: (1) peace
through strength, (2) pacifism, (3) peace with justice, (4) institution build-
ing, (5) peace through sustainability, and (6) peace education. These differ-
ent strategies are not mutually exclusive, rather they all come into interplay
in addressing the complex problems of violence found in the modern
world and may, in some sense, be rather arbitrary in their grouping.

Peace education here is noted as a strategy. However, it is important
to think of it as, metaphorically, a light “covering,” reaching among and
between all of the other strategies. Educators can teach about all the differ-
ent strategies in their settings. Peace educators need to become familiar with
these different approaches so they can present their strengths and weak-
nesses to students who may, in turn, decide for themselves the best ways
to achieve peace. These particular approaches to peace are illustrated in

. Table 1T and described in the ensuing text.

PROBLEMS WITH

Cost, danger, retribution.
Contradictory claims lead to
controversy and violence.
creates vulnerability.

Private agendas block
solutions; disagreements
cause conflicts.
Technological progress
depends partly upon the
destruction of the environ-
ment; short-term economic
gains often obscure long-
term goals of sustainability.
Long-term solutions difficult
to evaluate,

STRATEGY
No broad following;

Organize to meet needs;
remove institutions not
responsive to human
needs; preserve rights.
Transform individual
behavior and beljefs,
withdraw allegiance to
violent institutions.
Create institutions, laws,
treaties, etc. to negotiate
conflicts.

Work toward nonviolence
in all relationships, with
the human and natural
world; education is both
holistic and biocentric.
Teach alternatives to
violence; explain
consequences of violence,

TACTICS
force, deterrence.

Arms, balance of power,

y
Table 1. Strategies for Peace

pable of

ove that can overcome

Humans are violent. World

is competitive.
Humans are rational; conflicts

can be managed without
violence by appealing to
common interest.

world; there can be enough

ASSUMPTIONS ABOUT
HUMAN NATURE
Human beings are ca
Humans are both spirituall
and materially connected to
all others and to the natural
material and emotional-
spiritual security for all.
Human beings capable of
changing violent behaviors
and beliefs.

I

Human beings have

basic needs.
feelings of hatred.

PEACE THROUGH STRENGTH

The concept of “peace through strength” is credited to the Roman
Empiré: si vis parem, para bellum (if you desire peace, prepare for war).
In‘modern terms peace through strength requires massive armaments, and
it is often discussed in terms of balance of power. Under this approach to
peace a state, an individual, or group of individuals is dissuaded from going
to war because the opposition is so well armed that a state, individual, or

Peace Through

Strength
Peace Through

Justice

Peace Through
Transformation
(Pacifism)
Peace Through

Politics

Peace Through
Sustainability
Peace Education

(Institution
building)
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group of individuals cannot be sure that it (they) will win. A balance of
power depends upon approximate equality of military force. If one coun-
try has military superiority over another, the weaker nation may feel
threatened. A balance of power occurs when a country has no military
superiority over another.

Deterrence and peace through strength currently dominate the think-
ing of most governments that devote large portions of their budgets to
maintaining armed forces. These expenses are justified because the think-
ing is that a well-prepared military is seen as necessary to provide security
in a dangerous world. The use of collective force is justified as an unavoid-
able use of force to quell dissent and establish peace. Peace through strength,
the current policy endorsed by those in power in many of the nations of
the world, is credited by many for deterring a war during the Cold War
between the two superpowers, the United States and the Soviet Union.

Because most nations of the world approach the problem of conflict
with a militaristic strategy to destroy or wipe out other humans (enemies)
who are seen as the sources of conflict, peace has a controversial history.
Military regimes go to war in order to provide peace for their citizens. At
thié’same time, this helps to secure the privileges of those who hold struc-
taral power within a given society. These strategies are being played out
in‘a tragic manner in the State of Israel, where the Israeli government is
using force to suppress Palestinian opposition, but the “blowback” from
these militaristic approaches to providing security is producing terrorists
who are further aggravating an unsettled situation. Some critics of the
“War on Terrorism” believe that the invasion of Afghanistan, following
on the September 11 attacks in New York and Washington, D.C., with its
concomitant killing of innocent Afghan civilians and with what some
regard as the United States’ refusal to understand the root causes of ter-
rorism, may, in the long run, produce an increase in the amount of terror-

Jo ist attacks against U.S. citizens around the world.

There are several strong arguments against peace through strength.

O ¢ Firstisits tremendous cost. Economists have done numerous studies that
[ \\

indicate that an increase in military expenditure is inversely correlated
with the growth of a “civilian economy.”s Money spent on defense comes
from social services, so that an increase in military spending often means
alowered standard of living and services for many citizens. This approach
to peace presents severe difficulties for countries in the underdeveloped

% | world, where scarce resources are directed away from human needs toward

human destruction. The total amount of money spent on arms each year
in the world is fast approaching one trillion dollars—a huge sum of money
that diverts resources from solving many of the problems which cause
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wars in the first place. An American taxpayer can now expect to pay near.ly
fifty percent of his or her federal tax bill to support current and past mil-
i nding.
lta%ondg problem with peace through strength is that this approach
relies on technological solutions to social prob'lems, as, re.searchers and
defense experts spend time and money developing sophlstlc?ted weapon
systems. The conflicts that cause wars are human, and.the1r resolutl.on
requires the energy, talents, and creativity of h.uman belpgs, not relying
on machines, but rather on trusting human instincts to bridge and resol_ve
the issues inherent in conflict. More sophisticated weaponry creates a sit-
uation where civilization could be annihilated through some technical
error. The irony of peace through strength is that‘ the invention of m(?@-
ern weapons has created a destabilizing world climate where many citi-
zens feel insecure because of the tremendous threats pos.ed by weapons
of mass destruction that have been created to enhance their security. And
on September 11, 2001, the world watched in horror when a fevY men armed
with box cutters managed to destroy the World Trade Center in N'evs{ York
City. In this “post-modern moment” on that day, the most sophlstlcatftd
fighting force ever assembled on this planet was ur‘la'ble to protect the cit-
izens of the United States, as the world watched suicide bombers employ-
ing U.S. airplanes to carry out their plans. o
A third problem concerns the use of these weapons th.at can k11.1 mil-
lions of people, severely altering the earth’s ecosystem. ’Fhls ssenarlo has
been detailed by scientists who describe it as “nuclear. winter,” where the
use of nuclear, chemical and biological weapons relied upon b}" deter-
rence theory could destroy human civilization."” C'on'cern abo.ut' this threat
has stimulated large peace movements in industrialized societies and has
created a desire on the part of many people to live in a world that no
longer relies on war to solve its yroblems.
I Fushee 8 dhe Joun d low.. w:‘akf;h in
Whtn Spokes mm public. - 4

PEACE THROUGH JUSTICE

Peace through justice implies that peace may be attained by e.lim%na‘f—
ing sozgfoppression and economic exploitation. Peace throu.gh justice is
concerned with the elimination of poverty, disease, starvation, human
misery, and with the preservation of human rights. People whc? promote
peace through justice take an active stand against stru_ctural. Ylolence .by
publicly demonstrating to rally public opinion, and by discrediting the vio- |
lence of those they oppose. . '

Peace through justice addresses the tremendous sufferlr?g and misery
that exist in the world. As important as it may seem to diplomats and
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political scientists to promote arms control agreements, forty-one thou-
sand people a day starve to death in this world. In the twentieth century,
the overwhelming majority of victims of war have been women and chil-
dren. Millions suffer from disease, lack of sanitary conditions, racial injus-
tice, inadequate health care, and malnutrition. People living under such
conditions suffer or even face death because they cannot meet basic sur-
vival needs. Addressing these needs is a way to eradicate violence on this
planet.

Championing justice can be controversial. In a postmodern world

X there are no universal standards of justice. The banner of peace through
& N Jjustice is carried by many “combatants,” each claiming that its side stands

N . . . o .
o ,\’3 for justice while the opposition stands for tyranny and oppression. Appeals
NG to justice result in competing claims which have no easy resolution. In
o combating oppression, cries for justice challenge the authority and legit-

O}C’\ ‘\°§L imacy of governing elites. Because peace through justice identifies with
A oppressed people, it is practiced outside the realm of traditional politics,
Ny for the most part. Traditional politics represents the attempts of elites to
: Q/;\&UL@) consolidate their power. The Independent peace movement, for example,

‘2\% " is repressed in Serbia, as the radical Catholic Worker movement in the
N United States is treated with suspicion. Peace through justice, championed
Qﬁ”x\_‘r)( « by ajliberation theology that has grown up in South and Central Amer-

\A;_Lg" ica, points toward an emancipatory theology that can threaten power
s

elites. Thus, peace through justice is highly political, often involving per-
sonal risk,

PAcCIFISM (PEACE THROUGH TRANSFORMATION)

In contrast to peace through strength, which relies upon force to sub-
due hostilities, the pacifist road to peace implies the total absence of vio-
lence, though not necessarily the avoidance of confrontation per se.
“Nonviolence is the human force,” according to theologian Walter Wink. '8
Violence is confronted, not by violence in return, but by, in Gandhi’s
words, “truth force.” Pacifism exudes a confidence in the infinite possibil-
ities of the human spirit.

Pacifists turn the other cheek and do not strike out, even if attacked.
The term “turn the other cheek” comes from the teachings of Jesus in the
Christian Bible. Nonviolent theorists postulate that Jesus’ admonition to
turn the other cheek implies not a passive resistance to evil, but instead a
radical “turning on its head” of the cultural norms of the ancient Judeo-
Roman world. Jesus, by confronting openly the cultural taboos of his soci-
ety at that time, and at the same time advocating love of God and love of
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neighbor, was inviting controversy by refusing to abide })y the an'c1e'nt trzlig—
ditions of class and gender separation. Jesus was a radical for }.us time.
Pacifists have a profound respect for life and a moral aversion to war.
Pacifism comes from the Latin “pacem,” peace, and “facere tolmake. L}t};
erally it means “to make peace.” Thus, Dac'lﬁq“m e}-muld not he equf’gzd y;rixtt
being passive. Pacifism is often equatefi with “active nonv1ole.nce. acifists
reject violence in all its forms—physical, sexua.l, psychol(.)glcal, econom-
ical, and social—and employ nonviolent conflict resolution strategies to
deal with human aggression. Pacifism depends upon love of ‘fellow humarz
beings and has strong roots in most sp.iritual '(I‘:'«ldlthl’lS, typified by ]l(:Sl;IS
teaching to “love your enemies.” Active nonviolence seeks to break the

i i 1 d inviting personal
cycles of violence, creating more human altérnatives an gp

and political transformation.

Pacifism depends upon human connectedness and human interaction.
Inherent within it is the notion of human repentance, the acknowledg-

1

; . . [
ment of violence within ourselves and others. On an international scale

this approach to peace suggests that if all nations disarm, there will be no
wars.? ‘

Pacifism has a moral and spiritual strength. Pacifists have, through-
out history, taken stands against armaments. Buddhists renounce the use
of violence as a part of a spirituality that finds all forms of life sacred.

England in the seventeenth century resisted Crf)myel}’s f.orced ‘conscrip—
tion throughout the British countryside. By using civil dlsobedlen'ce tac-
tics, pacifists have succeeded in mobilizing support f(_)r alternatives tc;
physical force and violence. There is a small but growing movement o
individuals who, for conscience reasons, refuse to pay a poFtlc.m or a.ll of
their federal tax dollars to support war. Although in m(?st societies pac1‘ﬁsts
represent a very small minority, they have in determined ways prov1€1ed
a moral force against the wholesale use of violence endorsed by nation
states. . . y

Pacifism has had a glorious history in the twentieth century. Lar'gfely
based on the nonviolent efforts of Mahatma Gandhi to dispel the British
from India, nonviolent resistance has been taken up by people tl‘lrough(.)u't
the planet to oppose tyranny. Examples include the aforementloned civil
rights efforts of Dr. Martin Luther King, Jr., the nonviolent overthrow'of
the Marcos regime in the Philippines in 1988 and the collapse of the Soviet
Union in 1989. Walter Wink notes,

In 1989-90 alone, thirteen nations underwent nonviolent revolutions, all
of them successful but one (China), and all of them nonviolent on the

<
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part of revolutionaries except one (Romania, and there it was largely the
secret police fighting the army, with the public maintaining nonviolent
demonstrations throughout). Those nonviolent struggles affected 1.7
billion people—one-third of the population of the world. If we add all
X the nonviolent efforts of this century, we get the astonishing figure of 3.3

7 billion people—over half of the human race! No one can ever say that

nonviolence doesn’t work. But it is true that we don’t always know how
. to make it work,22

Nonviolent struggle withdraws support from rulers and mobilizes
people to take action against despotism. In this way, pacifism as a strat-
egy, at both the macro level of a society and at the micro level of human
interaction, provides a paradigm that, among other things, uses commu-
nication to resolve differences in nonviolent ways.

Human societies are so structured that pacifist policies create inse-
curities. People who live in violent or potentially violent areas believe that
they need to arm in order to protect themselves. People in urban areas in
the: United States expect that their police will rid the streets of criminals.
Theteisa widespread perception that if a particular nation were to disarm,
it coﬁld be vulnerable to attack from armed states that desire its resources.
Hence:the belief is that a pacifist strategy allows nations with strong mil-
itaries to dominate the world. Human social institutions and nation states

are so constructed that there is a widespread fear that to adopt a pacifist
stand creates vulnerability.

INSTITUTION BUILDING (PEACE THROUGH PoLITICS)

The development of effective international institutions aims to avoid
war by creating legal and political alternatives for resolving international
conflicts. The whole judicial system with courts, lawyers, punishment, and
standards of justice attempts to provide fair procedures for maintaining
order in civil society. Known as “peace through politics,” which empha-
sizes working through political channels, this method for achieving peace
is best typified by the United Nations, whose charter enumerates measures
for the prevention of war and removal of threats to peace. The primary
purpose of the United Nations Educational, Scientific, and Cultural Orga-
nization (UNESCO), an organization of the United Nations, is

to contribute to peace and security by promoting collaboration among
the nations through education, science and culture in order to further
universal respect for justice, for the rule of law and for the human rights
and fundamental freedoms which are affirmed for the peoples of the
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world, without distinction of race, sex, language or religion, by the
Charter of the United Nations.?

The United Nations and UNESCO declared the year 2000 and the
decade 2001-2010 the Year and Decade for a Culture? c?f'Pe:ace and Non-
violence for the Children of the World. This was an initiative begun ear-
lier by all of the living Nobel peace laureates. The purpose of the designation
is to promote activities which, according to a 1989 UNESCO mopograph,
are consistent with the “values, attitudes, and modes of behavior based
on nonviolence and respect for the fundamental rig.hts and freedom of all
people.”? UNESCO’s initiative includes the following precepts:

» power as defined as active nonviolence .

+ people being mobilized to build understanding, not to defeat a
common enemy .

+ democratic processes to replace vertical and hierarchical power
structures and authority

+ free flow of information replacing secrecy

+ male dominated cultures replacing by power sharing among women,

men and children

feminine cultures as centers of peacebuilding (including connect-

edness, power sharing) replacing traditional structures glorifying

war and the preparations for war . .

exploitation of the environment, closely associated with warfare,

replaced by cooperative sustainability

Imbedded in the UNESCO program for a Culture of Peace is the recog-
nition of the increasing role of citizens’ groups, or nongovernmental orga-
nizations (NGOs), which are energizing the United Nations system. These
organizations, many of which have formal ties wit_h the UN and its agen-
cies, have as their goals the betterment of humankind and, in many cases,
the alleviation of the root causes of war.

Another example of a kind of institution that promotes peace between
nations is the International Law of the Sea. Arms control treaties also .fa.ll
under the heading of institution building. Such org.anizations use pol{tl—
cal processes, laws, and traditions to provide alternatives to armed conﬂlct.

Another example of an institution that promotes peace is "che FJmFed
States Institute of Peace, an independent, nonpartisan federal institution
created and funded by Congress to strengthen the nation’s capaci.ty to pro-
mote the peaceful resolution of domestic and international conflict. Estab-
lished in 1984, the Institute meets its congressional mandate through an
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array of programs, including grants, fellowships, conferences and work-
shops, library services, publications, and other educational activities, The
objectives of the Institute are to support research on different aspects of
peacekeeping, peacemaking, and peacebuilding, to train international
affairs professionals in conflict management and resolution techniques,
mediation, and negotiating skills, and to raise the level of public aware-
ness about international conflicts and peacemaking efforts through grants,
scholarships, publications, electronic outreach, and conferences. Of late,
the Institute has been supporting programs teaching the skills of peace-
_building to young people in schools and elsewhere.
Developing institutions to resolve disagreements represents the ratio-
‘nal solution to resolving conflicts between groups of human beings. Diplo-
mats and heads of states negotiate and bargain to reduce hostilities on a
global scale. They also look to international law to settle disputes. Advo-
cates of this position hope to create institutions to which appeals may be
made in seeking to resolve disputes. This strategy is limited, however, by
the same pressures that cause disputes to rise in the first place. Countries
80 to war because they disagree strongly with the actions of another coun-
try aﬁ,d use military means to gain advantage. War is a gamble, and they
hope to win. These same countries may not be interested in resolving their
disputes through arbitration. They may fight to impose their will and the
power of elites within those societies may be reinforced. Arbitration and
diplomatic resolution of conflicts are at times invoked if a military strat-
egy has become stalled, but seldom are they the first avenues that nations
use to resolve their differences. Another problem of peace through poli-
tics is the question of sanctions—what exactly can be done to punish a
country that violates international treaties and obligations? If there are no
effective nonmilitary means to punish aggressive states, there may be no
way to enforce international agreements, thus weakening peace through
institution building. In the twentieth century the international commu-
nity has looked to sanctions as a way to avoid war, but in countries like
Cuba and Iraq these sanctions have solidified the power of dictators and
created suffering for the masses of people who have been disenfranchised.
In Serbia, on the other hand, sanctions, coupled with nonviolent street
demonstrations, deposed a vicious president, Slobadon Milosevic, in 2000,

PEACE THROUGH SUSTAINABILITY

Environmental destruction presents an extreme challenge to human
beings, who depend upon the natural world for sustenance. As J. Alfred
Prufrock said in a poem by T.S. Eliot, “That is the way the world ends;

’—‘—\\—_—_\_/
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not in a bang but in a whimper.” Ecological violen§e is a key concept for
p&?é?iucation. However, peace educators in their rush't‘o address the
complex forms of violence manifested in hum'an communities have oft‘en
overlooked the dramatic effects of hum_an v1(?le.nce upon the Earth, its
ecosystems, and the various species that inhabit it. Peace educators hope
to get humans to think of the Earth less as a.resource for profit and more
as a home that needs to be carefully maintained. .

™ Peacebuilding in its broadest sense is based upon a commitment to
nonviolence in relation to both the human and natural world. Env1ron'-
mental educators attempt to develop an ecological world outlook that is
both holistic and biocentric, emphasizing the interconnected.ness of all
beings. The challenge is to learn to share limltefi resources gqu{tably, and
to live within the limits of environmental sustainability. ThlS' will })ecome
increasingly important in the 21st century as human populations increase
in numbers and in expectations of a better life.

The problems with this approach are that human.s must consume
natural products, and, as they become more technols)glcally developed,
their capacity to destroy the environment expa'nds with j[he wealth gen-
erating mechanisms they depend upon for their well-being, sucl: as thf
use of fossil fuels. Although environmentalists have argu'ed for a “green
technology, it is hard to imagine industrial giants converting to sucb prac-
tices because of the amount of money that is invested in technologies that
eXMenvironment for maximum profit. Furthermore, as more and
more people around the world clamor for access to advanced technolo-
gies, there will be even greater pressure on the environment. An example
is the generation of gases that are eliminating ozone fron}’the atmosphere
and hence warming the planet. The “path to progress” depends upon
destruction of the environment. Poor people in richly forested areas, like
the Amazon, are eager to sell their trees in orde‘r to earn money and
improve their living conditions. The short-term gains that humans expe-
rience from environmental destruction blind them to the long-term con-
sequences of overusing natural resources. The task for peace educators is,
among other things, to foster a view that negates the short—term‘ a.nd 'focuses
on longevity. (Further discussion of ecology and sustainability is con-
tained in Chapter 11 in a discussion of visions for a more hopeful world.)

PEACE EDUCATION

Our last approach, peace education, refers to teaching about peace —
what it is, why it doesn’t exist, and how to achieve it. As previously noted,

it is both a philosophy and is inclusive of skills and prmdu—
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cators use their educational skills to teach about peaceful conditions and
the process of creating them. One main goal of peace education is to pro-
vide images of peace, so that when people are faced with conflict, they will
choose to be peaceful. Students can learn that alternatives to violence do
exist. Peace education names problems of violence and then provides non-
violent alternatives to address those problems. Peace educators point out
the problems of violence that exist in society and then instruct their pupils
about strategies that can be used to address those problems, hence empow-
ering them to redress the circumstances that lead to violence. Peace edu-
cators teach negotiation, reconciliation, nonviolent struggle, the use of
treaties, and armed struggle. They also teach about different peace strate-
gies and help their students to evaluate what are the best strategies to use
in particular circumstances.

One assumption behind peace education is that if citizens have more
information about the dangers of violence and war, they will abjure the
ways of violence. This assumption was tested in California by members
of Physicians for Social Responsibility in the San Francisco area who dis-
tributed a two part questionnaire at a series of fifty-seven separate edu-
cational events. % The first part, distributed prior to presentations on the
medical effects of nuclear war, asked among other questions “are there
causes worth fighting a nuclear war for?” Ten percent of the one thousand
three hundred fifty-five people who completed the survey responded “yes”
to this item. After the presentation half of the people who originally said
they thought there were causes worth fighting a nuclear war for changed
their minds and answered “false” to this item. Although this study repre-
sents only a brief attitude change, it indicates that education can be an
effective strategy in developing an aversion to war.

However, peace education involves much more than a focus on the

fearful consequences of violence and war. Peace education, as a strategy
for lasting peace on the macro level, relies on educating enough people
within a given population to establish widespread support for peaceful
policies. Everett Rogers, a professor at Stanford University, showed in his
studies how an idea or innovation spreads throughout society. 2 The six
stages of adoption that he has re attention, interest, evalGation,
trm/WMW"MMWMe
OWWWgh media exposure. Interest is developed,
and a favorable or unfavorable attitude forms. The pros and cons of the
idea are compared and the idea is tried out. A decision is then made to
adopt or reject the idea. Finally, the individual seeks confirmation for a
particular decision concerning this idea. The rate of adoption is influenced
by the degree to which the new idea is perceived as offering an advantage
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Table 2. S-Shaped Cumulative Curve for Adopter Distribution.

over the presently held idea and the degree to which the new idea is com-
patible with an individual’s present beliefs. This rese.arch is most applic-
able to peace education when it discusses how a new idea, such asa freez.e
in production of nuclear weapons, becomes adopted by a society. His
research has shown that the adoption of a new idea follows an s-shaped
curve as illustrated in Table 2.7

This s-shaped curve of adoption rises slowly at first whgn there are
few people who adopt a new idea. It then accelerates to a maximum until
half of the individuals in a society accept that idea. The curve increases at
a slower rate as remaining individuals finally adopt the idea. The shaded
area marks the time period during which the adoption process takes off.
As Rogers points out, after a new idea is adopted by twenty percent of the |,
population, it is virtually unstoppable. Arﬁngu_
cation is, then, to have twenty percent of the population of any given
cSuntry renounce the use of force to settle conflicts and seek nonviolent
salutions. This theory implies that a concern for peace would seep through
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society and become a norm guiding human conduct. This approach to
peace was typified by President Dwight D. Eisenhower, one of the great
modern warriors, in a comment he made in a radio interview with Prime
Minister Harold MacMillan on August 31, 1959:

W The people in the long run are going to do more to promote peace than

é '\g“\% our government. Indeed, I think that people want peace so much that
2

« | one of these days governments had better get out of their way and let
them have it.

Peace education attempts to transform society by creating a peace-
ful consciousness that condemns violent behavior. Parents can use non-
violent techniques to raise their children. Teachers can teach peacemaking
skills to their students. Professors can teach about the problems of war
and peace. Neighbors can advocate for recycling programs. Citizens can
pressure their governments to adopt nonviolent policies towards other
countries. And concerned residents can construct community education
programs about specific peace issues as they attempt to educate the broader
public about the value of peace policies.

A major disadvantage of peace education is that it offers a long term
solution to immediate threats. For peace education to be effective, it must
transform ways of thinking that have been developed over the millennia
of human history. At best peace education represents an indirect solution
to the problems of violence. As a strategy it depends upon millions of
students being educated who must in turn work to change violent behav-
ior.

A teacher who teaches the topics of peace education has no guaran-
tee that his or her students will either embrace peace or work to reduce
violence. Research is needed into how and why peace education programs
work. Anecdotal evidence is often the only source for this. Institutions of
higher education are introducing research studies showing the effective-

ness of teachi s and skills. More is needed. Education influences
cuiture slowly.

teacher does not ultimately control what a pupil learns. Teachers
lay the groundwork for learning, often using their skills and knowledge
to transmit messages to their pupils, who may ultimately develop behav-
iors and attitudes that shape cultural norms. Peace activists believe that

the creation of peace requires more than education. Tt also démands
action, and there is no guarantee that students Who are learning about

peace in an educational setting will become activists who advocate for

peaceful strategies. T.QU\ 3
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Some Additional Assumptions About Peace Education

The word “education” comes from the Latin word f‘e(.iuca}re,” to dr:aw
or lead out. Peace education draws from people their instincts to 11\{e
peacefully with others and emphasizes peaceful values upon which soc1c—1
ety should be based. Peace education at'terflpts 1o help people understan
the root causes of violent events in their lives.

Traditionally, peace education has focused on the causes of war, somfa—
times called organized violence over territories.”® More recently, the df)manc'i
of peace education has expanded to include the stcudy of (.iomt;stlc an
interpersonal violence and environmental destruction. Durlr}g the twen:f
tieth century there has been a growth in concern about borrlﬁc form.s )
violence, like ecocide, genocide, technological warfare:, ethnic hatr‘ed, racism,
sexual abuse, domestic violence, and a corresponding growth in th.e field
of peace education. Educators, from day care to adl:llt, can hone their pro(;
fessional skills to warn their fellow citizens about imminent dangers an
advise them about paths to peace. Peace education may be seen to rest on
two main assumptions: that conflict and violence are all around us and that
there are means to address and transform this. .

Peace education assumes that conflict is ubiquitous. ‘It is not to be
avoidéd, but addressed in ways that promote understandlpg and trans-
formation. In fact sociologists have pointed out that conflicts are a necsz)
essary ingredient in social change.” Some theorists, §uch as I.Dahrenflorf,
believe that conflict resolution is a myth because social conflicts are 1'nher—
ent in the very nature of social organization and structL}re. Peace is n.ot
then the absence of conflict but entails learning how to live VYlth conflict
ifi a constructive manner. The role of peace educators iSTo-petrrtout both
tﬁmﬁict. Contflicts unattended can become conflagra-
tions, as happened in Rwanda in 1994, whereas c.o.nﬂlcts that are managed
nonviolently can be the source of growth as positive .ch.ange, asin the case
of Gandhi’s salt march in India in 1948. However, it is important to po.mt
out that Gandhi’s campaign did not eliminate violence from the Ind1aj1n
subcontinent, which today is wracked with extreme religious, economic,
ethnic, and nationalistic forms of conflict. The concept of peace and the
educational strategies used to educate people towarcll peace vary acco.rd-
ing to the form of violence, addressed within specific peace education
endeavors. ' .

In a world which often looks bleak, full of genocide, env1ronmenftal
destruction, multiple holocausts, unemployment, te.rrorism,' and'con‘.cm—
uing poverty, the achievement of peace is not something that is easily visu-
alized, but rather it provides a goal for human endeavors, somewhat like
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the concept of infinity that provides a framework for calculus. Yet visu-
alize and imagine peace educators must. Peace educators, among other
things, show how conflicts can be managed for competing parties, such
that they can continue to co-exist.

A European peace educator has defined peace education as “The inj-
tiation of learning processes aiming at the actualization and rational res-
olution of conflicts regarding man as subject of action,”! According to
this definition peace education gives pupils skills to become active peace-
makers. A Japanese peace educator states that peace education is con-
cerned with peaceless situations.’? These include struggles for power and
resources, ethnic conflicts in local communities, child abuse, and wars, In
this way students in peace education classes study institutions that create
violence as well as the values that give credibility to those structures. Amer-
ican peace educator Betty Reardon defines peace education as “learning
intended to prepare the learners to contribute toward the achievement of
peace.” »She goes on to state that peace education “might be education
for authentic security,” where a need for security motivates humans to
form communities and nations. Because individuals disagree about how
to achieve security, there are many different paths to peace.

“Peace educators teach about the various ways to provide security so
that students may select which paths to follow. They instruct about the
sources of conflicts and the best ways to resolve them. Peace education
has a moral thrust; through education, human beings work together to
Create a better social order. The study of peace attempts to nourish those
energies and impulses that make possible a meaningful and life enhanc-
ing existence. Betty Goezt Lall notes:

The advantage of peace education and peace research is that it enables us
to keep criticizing the structure and using brains and imaginations on

¥ | alternatives, so that when the opportunities come—and they do come—
we can use them,?

Peace educators address the violent nature of society, and ask, Must
it be this way? Aren’t there nonviolent ways that human beings can solve
their conflitts? How do we get to these other ways? Just as war has its
adherents and its schools, peace can be taught and promoted so that it
becomes active in the minds of citizens and world leaders.

Throughout history many educational efforts have supported and
promoted war. Thorton B. Munoz writes:

It is obvious that a warfare curriculum for human beings has been
developed and refined over the entire course of man’s history. Its
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teachings have been part of man’s education in almost all societies in
1 1 36
each succeeding generation.

Traditional education glorifies established political power which uses brl%te
force to oppress people and legitimize its authority. History boqks praise
military heroes and ignore the contributions of peacemakers, Violence is

0 . TR . K‘
carried on by governments oppressing weaker nations and exhibited in A,

Hoines where physical assault handles conflict, di.sobedigce,,faager,t\an(i
frustration. Iraditional education does not question for.ms of struc Cilra
violence that condemn people to sul?standarq l.evels of ex1s‘gence, nord oes
it challenge environmental exploitation. Traditional education reproduces

violent cultures. Children too often learn in school to respect the military >,

and to support those structures which contrib.ute to viqlence, like v1(t)lent
forms of popular entertainment. Peace educatl'on questions the str;m1 lér.es
of violence that dominate everyday life and tries to.c.reat‘e a peaceful dis-
position to counteract the omnipotent values of militarism.

Some Goals of Peace Education

Educational activity is purposeful. Teachers try, through instructional
activities, to achieve certain goals that he'lp structure and evalu‘ate ;[lhe
learning process. As Douglas Sloan has pointed out, peace educatl.on as
short- and long-term goals. Peace educators must respond to the 1mmle-
diate situations that threaten “life” in their classroor.ns and in the world.
The longer term goals are to create in human consciousness the perma-
nent structures that desire peaceful existence and hence transform human

romote nonviolence.
value/i tg?)(l))d illustration of the relationship bet\./veen these short- z'md long-
term goals of peace education has been provided 'by a Romanian peace
educator, Adrian Nastase. Quoting the French philosopher Pascal, Nas':—
tase observes that human beings are “running carele-ssly towards a preci-
pice after having put something in front of us to hinder us from seeing
it.” Drawing from this analogy, he suggests that the goals qf peace educa-
tion are to discover “the precipice” and to understand the irrational state
of the present world, realizing that the develc_)pment. of technology con-
tains the tremendous contradictions of both improving the human con-
dition and threatening its destruction.’” Peace education alerts people to
the danger of their own destructive fantgsiszs and demonstrates tl.le obsta-
cles that keep us from focusing on our suicidal behavior. O{lce this aware-
ness has been achieved, peace education develops alternatives that could
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become the basis for gradually braking and finally stopping this mad rush
toward the “precipice.” As H.G. Wells points out: human beings are
embarked upon “a race between education and catastrophe.”38

Whether working to achieve immediate or long range objectives, peace
education may be said to contain at least ten main goals: (1) to appreci-
ate the richness of the concept of peace, (2) to address fears, (3) to pro-
vide information about security, (4) to understand war behavior, (5) to
develop intercultural understanding, (6) to provide a “futures” orientation,
(7) to teach peace as a process, (8) to promote a concept of peace accom-
panied by social justice, (9) to stimulate a respect for life, and (10) to man-
age conflicts nonviolently. These goals include both the philosophy of
educating for peace and the skills and processes that are involved.

Peace education is a broad field that includes many different acade-
mic disciplines. Peace education is taught in many settings, from day care
centers to universities and in more informal educational centers such as
community organizations. There are many topics included within the
purview of educating for peace. These ten goals as outlined may be seen
as providing a framework for planning educational activities for the var-
ious learning objectives involved in educating for peace.

(1) Peace education provides in students’ minds a dynamic vision of
peace to counteract the violent images that dominate culture. Examples
of this come from arts and lit as well as history—the film Gandhi,
the novels War and Peace and\Fail Sq » and religious texts. Drawing upon
R history provides examples of how péace has stimulated human imagina-

+5'tion throughout different historical epochs. Every major religion values
‘ wv . Ppeace. Peace educators teach about past, present and proposed future
p L}J‘J o efforts to achieve peace and justice. Art can be an important part of that
Vo effort, allowing students to express their wishes for peace.
o« (2) Peace educators address people’s fears. Children are abused at
Q’Hy home. Citizens fear being attacked on streets. The events of September 11
have spawned deep fears of additional terrorist attacks. Biochemical war-
fare poses threats. Violence permeates schools. Increases in teenage sui-
cide have been linked to despair about the future. People upset about
violent situations often have strong emotions. Citizens grieve about vio-
lence and fear conflict. Because powerful emotions about violent experi-
ences can interfere with pedagogical efforts, peace educators enter the
affective domain to become aware of the tensions and problems created
by living in a violent world. Addressing student concerns about violence
can relieve anxiety in young people and help them focus on their school

lessons. In this education has the potential to improve acade-
|| mic achievement in schools - e Potential o improve a
—
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(3) Citizens of all countries need informaFior? abo.ut how bes't to
achieve security. The notion of collective security implies that nations
build weapons and create armies, navies, and air forces because'they pro-
vide protection from attack. Citizens' need to know What goes into thesce1
systems, the implications of developing and depending upon them, an
their cost. A citizenry ignorant of what these weapons represent cannot
make informed decisions about them. Peace educators need to teach ab.out
the causes, nature, and consequences of the arms race. At the same 'E‘lme
that each nation develops a war apparatus, often referred to as the
national security state,” to defend itself, many natiqns shroud th<.31r secu-
rity operations in secrecy. Peace education demystlﬁes' t.he public struc-
tures created to provide national security, so that citizens may make
enlightened choices about the best security systems t:o.r their circum-
stances. Leaving these decisions in the hands of the mlll'Fary guarantees
the perpetuation of militaristic policies. Peace educators discuss the mod-
ern ramifications of peace through strength and encourage students to
draw their own conclusions about how best to provide security. New par-
adigms for security are addressed, focusing on th.e structur'al needs of
humankind and on the skills of listening and conflict re§olut10n. ‘

(4) Students in peace education classes study the major causes of vio-
lence and war. Throughout recorded history there have been many
instances of violent, armed conflict, but .anthropologists have locate(.i on
this planet at least 47 relatively peaceful societies.” A review of the liter-
ature of cultures that have achieved peace reveals a statement by Thomas

Gregor:

First, there are no cultures that wholly eliminate the p‘os'sibility of_
interpersonal violence. Second, a good number of societies, especially
those at the simplest socioeconomic level, appear to }}ave successfully
avoided organized violence, that is war. This is a significant
accomplishment.®

There are those who believe that “cultures of peace” have existed and do
still, often hidden within larger cultures espousing the values that. con-
tribute to violence and war. * Within these cultures, the skills of listen-
ing and the promotion of the value of care for others is seen as paramount,
contributing to the formation of community. o

Is aggression a natural part of human nature or is it learned through
socialization? Individuals such as Alexander the Great, Napole(?n, and Hit-
ler have played a strong role in promoting wars, but some bellev.e that we
all have destructive fantasies. Why do some resort to violence while (?thers
do not? Peace educators provide their students with an understanding of

*
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how different individuals, cultures and political systems satisfy or frus-
trate human needs. It is not enough to assume that wars and warlike
behavior are created by a few “others.” Education must shed light on these
important differences.

(5) Since wars occur as a result of conflicts between different group-
ings of human individuals, peace education promotes respect for different
cultures and helps students appreciate the diversity of the human com-
munity. Intercultural understanding provides an important aspect of any
peace education endeavor. In order to appreciate the perilousness of human
existence, students learn about the interrelatedness of human beings on
this planet. Survival depends upon cooperation.

(6) Peace education, by providing students with a “futures” orienta-
tion, strives to recreate society as it should be. In a violent world, chil-
dren can often become enmeshed in despair. Future studies attempts to
provide young people with positive images of the future and give them
reason to hope.* Students and teachers in peace studies classes imagine
what the future will be like and then discuss what can be done to achieve
peace. Peace education includes futures courses that provide different pos-
sibilities for life on this planet to stimulate students to think about less
violent ways of managing human behavior.

(7) As important as it is to emphasize knowledge, peace education
also teaches skills. To move the world away from violence will require
change. How can we bring peace to the world if we can’t even create it in
our own personal lives? Peace education focuses on strategies to achieve
both individual and societal change. Peacemaking is a process that must
be taught if human beings are to alter their violent behavior. Mahatma
Gandhi meditated daily to place himself in a peaceful frame of mind so
that he could deal with the turmoil around him. People wishing to achieve
peace understand that peace is a process that transforms their own lives
as they start personifying their visions of the future. In peace education
classes students examine how their daily actions and beliefs contribute to
the perpetration of injustice and the development of war. They learn
strategies to deal with aggressive behaviors and concrete skills that will help
them become effective peacemakers.

(8) Because the struggle for peace embraces justice, peace education
students learn about the problems of human rights and justice. They
should understand that the absence of war does not necessarily bring peace
or harmony. With this emphasis, peace studies programs do not focus
only on national security issues but also include the study of social jus-
tice, human rights, development, feminism, racism, nonviolence, and
strategies for social change. Jaime Diaz writes:

D
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To facilitate education for justice and peace, one must, above all, believe:
believe that justice and peace are possible, believe that each and ev}ery
one of us can do something to bring justice and peace into being.*

Teachers must, themselves, become aware of the problems brought about
by oppression and use this knowledge to empower others to struggle
against institutions that are dominant and coercive.

(9) The achievement of peace represents a humanizing process whereby
individuals overcome their violent tendencies. Peace education teaches a
respect for all forms of life. Peace education students need to develop'pos—
itive self images, a sense of responsibility for self and others, a capacity to
trust others and a caring for the well-being of the natural world. Peace
education contributes to the social growth of all children if it helps them
develop characteristics essential for the attair.lment f’f peace—a sense c.)f
dignity and self-worth, a confidence to question their values, communi-
cation skills, an ethical awareness, and an empathy for others:

To prevent future upheavals human beings must be lifted from their .
selfish natural state to the social and finally to the moral state. Educ§t10n
must help the people regain their sense of moral independence and inner
security. This training should be extended to all children, and should be

rooted in love.*

Peace educators teach caring and empathy, not just a rational under-
standing of the problems faced by others. This caring applie.s not just to
other human beings but also to the planet with an appreciation of the
ecological balances that support life. Students must experience the sound
of the earth crying, the pain of people who suffer in war,.and the agony
of people repressed by militarism. In this way peace education emphasizes
the sacredness of life. .

(10) The ultimate goal of peace education is to manage conﬂ.lcts non-
violently. The world is consumed with violent behavior.. Stre.zet‘ crime, war,
domestic quarrels, ethnic conflicts and poverty result in {mlhons of peo-
ple having to live in violent conditions where they have little or no secu-
rity and struggle to survive. Peace educators teach about h.ow conflicts get
started, their perspectives, and the effects of violent solutions to conflict,
and alternatives to violent behavior. Peace education students learn how
to resolve disputes nonviolently and learn about different st‘rategies for
peace at both the macro and micro level. Until violence is curtailed, human
beings will not be able to achieve their full potential. Peace eduﬁators need
to help their students challenge stereotypes about “the other,” and learn
to empathize with the plight of diverse human beings. Awareness of the
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role of the United Nations and other world systems is crucial to under-
stéhding what institutions human beings can create to bridge different
cultures and guarantee survival on “spaceship earth.” Peace educators
focus on how human groups and institutions manage conflicts and over-
come obstacles that inhibit human welfare.

To achieve these goals is necessary, but not easy. The task is heroic,
can be energizing, and is crucial, according to those who believe the sur-
vival of our planet depends upon it.

Educators can teach about the nature of violence and develop in their
classes strong visions of peace that motivate people to seek nonviolent ways
to manage their conflicts. In order to create a less violent world, human
beings must delegitimize the basic premises underlying the current global
order and reassess fundamental assumptions regarding human motiva-
tions, essential values, and ultimate goals. This is a difficult task that many
teachers avoid in their rush to have their students reach standardized goals
of academic achievement. Without paying attention to these large scale
concerns that loom over every classroom, teachers are in danger of pro-
moting curricula that are hopelessly inadequate to the task of empower-
ing youth to build a better future.

Teachers and educators can play an important role in students’ lives
when they provide them with a sophisticated understanding of the sources
of conflict in this postmodern world and train them in the peacemaking
skills that will help them manage conflicts in their lives. They can liberate
students from the old ways of thinking that rely on the inevitability of
human aggression. They need to ask their students, what kind of world
do we really want, and help them to achieve a vision that will motivate a
fundamental change in the way humans conduct their affairs.

CHAPTER 2

- Religious and Historical
Concepts of War, Peace
and Peace Education

Without a vision, the people perish.
Book of Proverbs

This chapter will trace the evolution of concepts of war, peace and
peace education from their historical origins in world I"ellgIOI'lS, th'rough
their development in Europe, to their modern manifestations in the
United States. Peace education begins with the study of how the concept
“peace” has motivated our consciousness. These positive images are at the
very core of peace education. .

The study of peace reveals historical attempts both to stop violence
and to create a utopian world where humans can realize the best aspects
of their nature. Further discussion on utopias and futures studies is con-
tained in Chapter 11. The cessation of a particular form of violenFe,
referred to as negative peace, connotes a focus on a narrow form of vio-
lénce, e.g., stopping a war, for example, in places like Kosovo and the
Middle East. This does not address broader issues of interpersonal, gen-
der, and environmental violence. Most peacekeeping strategie?s dc?pend
upon the use of force to contain violence. As important a cc‘)r'ltnbutlon as
it is, the cessation of violence does not supply a positive vision to moti-
vate people to act peacefully. Negative peace depends for its enforcement
on punishment and threats of violence that are meant to deter. .

As mentioned in the previous chapter, peace education contributes
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